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ABSTRACT

The study proceed from students of department of accounting in universities, treating the relationship among achievement goals,

strategies use, accounting test anxiety and learning achievements. The subject of study is students of department of accounting in 12

universities, which set up accounting department and related departments, in central Taiwan. The formal examples are added up to

482 copies. The conclusions of the study are: 1. The orientations of achievement goals are plural for students of department of

accounting in universities, but it much tent to orientations of approach-performance and avoidance-mastery. Students of department

of accounting in universities use strategies commonly, and their cognitive anxiety is more evident. 2. The more the students of

department of accounting in universities tend to avoidance-mastery and avoidance- performance, the higher the students have test

anxiety. 3. To construct the SEM, which is fit for students of department of accounting in universities, to exam the causal relation

among achievement goals, strategies use, accounting test anxiety and learning achievement. The study found that, the more students

of department of accounting tend to the orientations of approach-mastery and approach-performance, the more they use strategies

to help themselves learning in accounting area. And students of department of accounting who know how to use strategies have

apparent promoting influences in accounting tests; the more students of department of accounting tend to orientations of

avoidance-mastery and avoidance-performance, the higher accounting cognitive and emotionality anxiety they have. And when they

face to accounting tests, the students who have higher cognitive anxiety would get low scores.
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