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ABSTRACT

The main purpose of this dissertation is to study how junior high schools in Taichung City implement the learning area of Arts and

the Humanities. The second purpose is to explore the different variable situation of the teachers in Arts and the Humanities. And

then, it is going to discuss the relationship between the implements and the perplexity in teaching of Arts and the Humanities in

Taichung junior high schools. Finally, it is going to discuss the implements and the perplexity in teaching of Arts and the Humanities

in Taichung junior high schools whether it has predictability or not. The method of this study is questionnaire survey, and there are

ninty questionnaires from the teachers who are in the area of Arts and the Humanities in a public junior high schools in Taichung.

The survey has been tested from March 22 to April 20, 2012. The information of this survey is analyzed by descriptive statistics, t

test, ANOVA analysis, Pearson product-moment correlation, and regression analysis. According to the research can get some

conclusions below: 1. Most teachers have an approval attitude toward their participation of related activities concerning to the

learning area of Arts and the Humanities; the difference gender of teachers is more flexible in course arrangements, and it is

significantly different; different seniority in the implementation of diversity,daily situations, teaching arrangement of flexible,

interactive teaching between teachers, teachers ' autonomy, improve the professional competence of teachers are significantly

difference. 2. Different positions, school scales, different school areas do not affect the feelings and opinions of teachers for

curriculum implementation in the field of Arts and the Humanities. 3. Diffenent gender of teachers in teaching hours in the field of

Arts and the Humanities and the perplexity of teacher shortage are significantly difference; different seniority teachers in teaching

hours of perplexity in the field of Arts and the Humanities are significantly difference; the teachers in different schools of perplexity

in the field of Arts and the Humanities are significantly difference; the evaluation standards in different schools of different teachers

are significantly difference; the lack of professional shortage in the field of Arts and the Humanities is significantly difference. 4. Both

the implementation and the perplexity in teaching are significantly positive correlation of Arts and the Humanities in Taichung

junior high schools. 5. It can predict the perplexity in teaching of Arts and the Humanities in Taichung junior high schools. 6. The

content of course is going to clarify for the arts and Humanities, and teachers in curriculum design, high difficulty in teaching need

authorities to improve and support.
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