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ABSTRACT

This research aims at the applying of Situational Teaching Theory to Life Domain Art Education and its limits in the teaching

process in elementary school as well as the solutions to the possible problems that appliers may confront in the teaching process.

 This research adopts Experimental Research Method, regarding reading four original paintings of students in the second grade as

the sample. The researcher makes observation on the teaching spot to collect the related materials and information to achieve the

goal of this research.

 The conclusion of the research can be summed up in three points:

1. The application of Situational Teaching Theory to Life Domain Art Education enhances students’ drawing ability and learning

attitude.

2. The application of Situational Teaching Theory offers a systematical teaching way to elementary teachers.

3. Compared to the traditional teaching method, Situational Teaching Theory helps to improve children’s study achievement,

learning motivation, the learning atmosphere of the class more.

 At the last chapter of the research, I propose some concrete suggestions according to the result of the research. I hope these will offer

some useful information to the educational authorities and other researcher in educational field.
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