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ABSTRACT

The purpose of this study was to explore the correlation among creativity-teaching behaviors, individual factors and social support.

The individual factors mentioned here consist of implicit theory of creativity, creative personality, self-efficacy for creativity-teaching,

and professional training. The influences coming from all of these factors together with social support toward creativity-teaching

behaviors were analyzed through multiple regression. The study applied correlational methodology which used stratified cluster

random sampling to pick out teachers from public elementary schools in Taiwan, Penghu, Jinmen, and Matsu to be subjects for

filling out five scales including implicit theory of creativity, creative personality, self-efficacy for creativity-teaching, social support,

and creativity-teaching behaviors. Geographic location and the size of the schools were taken as the basis for stratification and then

the ratio of teachers was counted for sampling schools. Total of 350 questionnaires were sent out to teachers with 299 questionnaires

being retrieved and among them, 16 were invalid and 283 were valid, which constituted a valid ratio of 80.9%. All data were

statistically described through SPSS12.0 systematic software, t-test, and statistically analyzed through Pearson’s correlation and

multiple regression to come to the following findings: 1. Among the frequency of elementary school teachers’ creativity-teaching

behaviors, building basis and challenges ranked the highest, and the interaction between colleagues ranked the lowest. 2. Elementary

school teachers with different professional training demonstrated significant differences in their creativity–teaching behaviors. 3.

The incremental belief phase in elementary school teachers’ implicit theory of creativity was positively correlated with

creativity-teaching behaviors. 4. The sufficiency of originality phase of elementary school teachers’ creative personality was related

with creativity–teaching behaviors positively and significantly, but it was negatively related with “efficiency” phase. 5. The 

“self-affirmation” and “stress tolerance faith” phases were related with creativity–teaching behaviors significantly and

positively. 6. The social support elementary school teachers received was related with creativity–teaching behaviors significantly

and positively. 7. The individual factors from elementary school teachers and social support were possessed with predicting power for

elementary school teachers’ creativity-teaching behaviors. The researcher will present suggestions according to above findings to

the education administrative departments, administrative departments in elementary schools and teachers to be the references for

their future study.
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