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ABSTRACT
The purpose of this study was to explore the effect of personal goal orientations, classroom goal structure and academic stress of
elementary school students. Subjects of 614 elementary students throughout Taiwan were selected through a stratified sampling
method. The statistical methods used were descriptive statistics, t-test, Pearson correla-tion, canonical correlation and regression
analysis. The results were as follows: Most elementary students had higher ap-proach-mastery goal, approach-mastery classroom
goal structure, academic stress was moderate. There were significant gender differences in the avoidance-mastery goal. Girls got
higher average score than boys. For approach-mastery goal , different grades have significance difference and fifth graders are better
than sixth graders. For academic stress , different grades have significance difference, sixth graders are more than fifth graders and
girls got higher average score than boys . In addition, avoidance-mastery goal, approach-performance goal, avoidance- per-formance
goal, approach-performance classroom goal structure and avoid-ance-performance classroom goal structure were positively related
to academic stress. Approach-mastery goal are negatively correlated with academic stress. The most effec-tive predictor in personal
goal orientations for academic stress was “ avoidance-mastery goal” ; the higher the score of personal goal orientations , the higher
academic stress could be predicted. The most effective predictor in classroom goal structure for aca-demic stress was
“ approach-performance classroom goal structure " ; the higher the score of classroom goal structure , the higher academic stress
could be predicted. Implications for education were discussed and suggestions for future study were also proposed. Key Words:
personal goal orientations, classroom goal structure, academic stress
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